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Early Years Foundation Stage Policy 

The Early Years Foundation Stage (EYFS) applies to children from birth to the end of the Reception year. At 
Shire Oak children are admitted into the Reception Class at the start of the school year in which they will be 
five years old.  

 

“Every child deserves the best possible start in life and the support that enables them to fulfil their potential. 
Children develop quickly in the early years and a child’s experiences between birth and age five have a major impact 

on their future life chances. A secure, safe and happy childhood is important in its own right. Good parenting and 
high quality early learning together provide the foundation children need to make the most of their abilities and 

talents as they grow up.” 

Statutory Framework for the Early Years Foundation Stage 

Department for Education (2021) 

Principles:  

The EYFS is based upon four themes: the unique child, positive relationships and enabling environments which in 
turn allow for the fourth theme of learning and development. 

The Unique Child 

Image of the child 

At Shire Oak we recognise that every child is a competent learner who can be resilient, capable, confident 
and self-assured. We understand that children are individuals who develop in different ways, at varying 
rates and nurture their developing personalities and interests. We aim to provide a personalised learning 
experience in which observations of children are used to provide next steps that are appropriate and 
challenging. We also use observations and assessments to identify if children need additional help or support 
and work with other staff, outside agencies and parents to put appropriate measures in place. 

Inclusion 

We value the diversity of individuals within our school. All children at Shire Oak School are treated fairly 
regardless of race, sex, religion or abilities. We welcome all children, including those with physical disabilities 
and medical needs, and will make whatever adjustments we can in order to meet those needs. We also 
address other barriers to learning, including the needs of children with emotional and behavioural difficulties, 
providing support from our Learning Mentor. All children and their families are valued within our school.  We 
do this by taking account of our children’s range of life experiences when planning for their learning.  

(See whole school Inclusion policy) 

In the EYFS we set realistic and challenging expectations that meet the needs of our children. We aim to 
achieve this by planning to meet the needs of boys and girls, children with special educational needs, children 
who are more able, children with disabilities, children from all social and cultural backgrounds, children of 
different ethnic groups and those from diverse linguistic backgrounds. 

We meet the needs of all our children through: 

• Planning opportunities that build upon and extend children’s knowledge, experience and interests, 
and develop their self-esteem and confidence; 

• Using a wide range of teaching strategies based on children’s learning needs; 

• Providing a wide range of opportunities to motivate and support children and to help them to learn 
effectively;  

• Providing a safe and supportive learning environment in which the contribution of all children is 
valued; 

• Using resources which reflect diversity and are free from discrimination and stereotyping; 



• Planning challenging activities for children whose ability and understanding are in advance of their 
language and communication skills; 

• Monitoring children’s progress and taking action to provide support as necessary. 
 

Welfare 

“Children learn best when they are healthy, safe and secure, when their individual needs are met, and when they 
have positive relationships with the adults caring for them.” 

Statutory Framework for the Early Years Foundation Stage 

Department for Education (2021) 

We aim to educate children on boundaries, rules and limits and to help them understand why they exist. In 
the Foundation Stage we follow the school behaviour policy and ensure the children are familiar with the 
school rules and principles. Wherever possible we take a positive approach to behaviour management 
through praise and rewards but if necessary we consistently and fairly implement the warning system. 

(See whole school behaviour and anti-bullying policy) 

 It is important to us that all children in the school are ‘safe’. Children should be allowed to take risks, but 
need to be taught how to recognise and avoid hazards. We aim to protect the physical and psychological 
well-being of all children whilst allowing them to take safe, calculated risks. 

(See the whole school Safeguarding and Child Protection Policy.)  

At Shire Oak we have a Peer Mediator Scheme and a Buddy System as well as our Learning Mentor all of 
whom support the emotional needs of the Reception Class. We understand that we are legally required to 
comply with certain welfare requirements as stated in the Statutory Framework for Early Years Foundation 
Stage 2021. We are required to:  

• Be alert to any issues of concern regarding child protection. 

• Ensure all adults who look after the children or who have unsupervised access to them are suitable 
to do so. 

• Ensuring that the staff: child ratio is maintained at all times, including on visits out of the school 
premises. 

• Promote the good health of the children in the setting including taking steps to prevent the spread 
of infection and take appropriate action if children are ill.  

• Ensure snacks are healthy, balanced and nutritious and information is obtained about special 
dietary requirements. 

• Manage behaviour effectively in a manner appropriate for the children’s stage of development 
and individual needs. 

• Ensure that the premises, furniture and equipment is safe and suitable for purpose 

• Ensure that every child receives challenging learning experiences tailored to meet their needs. 

• Maintain records, policies and procedures required for safe efficient management of the setting 
and to meet the needs of the children. 

• We have regular supervision meetings, with EYFS staff to: 
o Discuss any issues, particularly concerning children’s development or wellbeing, including child 

protection concerns. 
o Identify solutions to address issues as they arise. 
o Receive coaching to improve their personal effectiveness 

 

We endeavour to meet all these requirements. 

 

 



Positive Relationships 

Role of the adult 

At Shire Oak we recognise that children become strong and independent learners by building secure 
relationships. We aim to develop caring, respectful, professional relationships with the children and their 
families. All staff involved with the EYFS aim to develop strong bonds with children, interacting positively with 
them and taking time to listen to them. During child-initiated-learning adults engage playfully with children 
and facilitate children’s exploration as co-constructors of knowledge. During this time they use questioning, 
resources and discussion to support children in their learning. When appropriate they also provide knowledge 
and expertise to enable children to meet their next steps.  

Safeguarding Supervision arrangements for staff working in Early Years  

• Teaching Assistants meet regularly with the class teacher and can bring up any concerns and discuss children. (This 
happens informally but also – at least once a term – formally in assembly time or other dedicated time.) 

• Pupil Progress Meetings happen termly and are an opportunity to discuss issues and concerns, identify solutions and 
improve effectiveness 

• Concerns and observations can be raised at any time using CPOMS (or Cause for Concern forms) and staff will re-
ceive 1:1 supervision if this is required as a result 

• When cases are ongoing, the EY staff concerned will receive supervision from a member of the designated safe-
guarding team 

• There is an open door policy and staff know they can come to the designated staff at any time.  

 

Parents as Partners 

Parents are children’s first and most enduring educators and we value the contribution they make. We 
recognise the role that parents have played, and their future role, in educating the children. We aim to start 
building strong links with parents/carers in the summer term before children enter Reception in these ways: 

• Posting out a booklet entitled Starting School. 

• Meetings for new prospective parents at accessible times. 

• Arranging home visits in early July when the Reception Teacher and Teaching Assistant call to have an 
informal chat with the family and are able to answer questions about school life. During the home visit, 
each child is given a bag to decorate and fill with five things, we share these in class at the beginning 
of term. 

• Tapestry (online learning journey) accounts are set up prior to the children starting school. This allows 
parents to upload observations of their children over the summer. 

• Children are sent videos to watch before they start school, that include stories and what to expect on 
their first day. 
 

 
Once children are in school we continue to foster good links with . . . 
 

• Parents can continue to contribute to their child’s learning journal via Tapestry. We regularly ask 
for parental contributions to our learning, such as uploading photos of their homes for our RE 
sessions.  

• A reading meeting for parents is held in the autumn term so that parents can become familiar 
with the way we teach phonics and early reading and find out how they can support their child 
at home. 

• A maths meeting is held in the spring term, so parents can understand how we teach maths and 
how they can help their child at home. 

• Parents being encouraged to talk to their child’s teacher if there are any concerns. There is a 
formal parents and carers meeting each term at which the teacher and the parent discuss the 
child’s progress in private.  

• Parents receiving a written report on their child’s attainment and progress at the end of each 
school year. 



• Regular ‘Stay and Play’ sessions, where parents can see first-hand the different activities being 
taught in class.  

• Special Sharing Assemblies  

• Communication with parents about the learning that is taking place through Tapestry, newsletters, 
notices, texts, the school website and Twitter. 

 

Transition 

The smooth transition from Foundation 1 to Foundation 2 is very important and something that we work hard 
to ensure runs smoothly especially as we draw from lots of different settings. 

• We have good links with Headingley Pre-School and the other nurseries in the area.  

• The children are invited to visit school for a play session in July. 

• In September we operate a staggered entry system. The children arrive 10 pupils at a time from Tuesday 
to Thursday and just stay for mornings during the first week.  They then stay for lunch on the Friday. 

• From the second week the children are in for full days.  
 

Transition from Reception to Year 1 

It is important to both Reception and Key Stage 1 staff to have a smooth transition after their first year. Staff 
work together and communicate effectively to meet the needs of all of the children during this transition.  

 

• The Year One teacher comes across regularly to read stories to Reception in the last few weeks of term, 
so that they can get to know the children. 

• The children look around their new classroom before the end of term and spend part of a morning with 
their new teacher(s) there.  

• There is a meeting for parents in the September of the new term in Year One. 

• The first term in Year One is organised on a similar basis to Reception with lots of child initiated as well as 
focused adult led groups. 

• The Year One class has areas of provision similar to that in Reception including an outdoor area and 
creative area.  

 

Enabling Environments with Teaching and Support from Adults 

At Shire Oak we recognise that the environment plays a key role in supporting and extending the children’s 
development. We see the environment as the ‘third teacher’ and aim for the environment to continue the 
provision for learning without the presence of an adult. This begins by observing the children and assessing 
their interests, development and learning, before enhancing provision to meet their needs.  

Observation, Assessment and Planning 

“. Ongoing assessment (also known as formative assessment) is an integral part of the learning and development 
process. It involves practitioners knowing children’s level of achievement and interests, and then shaping teaching 
and learning experiences for each child reflecting that knowledge. In their interactions with children, practitioners 
should respond to their own day-to-day observations about children’s progress and observations that parents and 

carers share. “ 

Statutory Framework for the Early Years Foundation Stage 

Department for Education (2021) 

We make regular assessments of children’s learning and we use this information to ensure that future planning 
reflects identified needs. Assessment in the EYFS takes the form of observations of the children as they are 
playing independently. We are aware that assessment should not entail prolonged breaks from interaction 
with children, nor require excessive paperwork. So, when assessing whether an individual child is at the 
expected level of development, we draw on our own knowledge of the child and our professional judgement. 
We will record ‘Wow’ moments as observations on Tapestry. 
 



At Shire Oak School, we record judgements against the EYFS Profile. Each child’s level of development is 
recorded against the 17 areas of learning derived from the ELG's. These assessments are used by the Year 
One teacher to ensure that provision meets children’s needs when they move up to Key Stage 1. The 
reception teacher meets regularly with the SLT to discuss the progress of the children and how to increase it 
further. Within the final term of the EYFS, we provide a written summary to parents, reporting their progress 
against the ELG’s and assessment scales. Parents are able to discuss the report with the teacher. 

Within the first six weeks of reception class, the children will participate in the government’s statutory 
reception baseline assessment.  As well as this the children are also assessed by class staff through 
observations, individual and group activities. This allows the teacher to see the children’s starting points and 
plan accordingly. Reception class has an overall long-term plan, although this may be altered to follow 
children’s interests as a group. We also follow children’s individual interests, this often happens ‘in the 
moment’. 

The Learning Environment 

The Reception classroom is organised to allow children to explore and learn securely and safely. There are 
areas where the children can be active, creative as well as reflective. The classroom is set up in different 
areas, where children are able to find and locate equipment and resources independently. The resources are 
designed to be as open ended as possible to allow children to explore and use their imaginations in their 
play. The areas are enhanced and changed regularly to meet the emerging needs and interests of the 
children and so that they have ownership of the classroom. The displays reflect the learning and achievements 
of the children as well as providing useful tools for supporting learning.  

We also have our own outdoor area to which children have free flow access every day. This has a positive 
effect on the children’s development as being outdoors offers opportunities for doing things in different ways 
and on a different scale than when indoors. It offers the children to explore use their senses and be physically 
active and explore things on a larger scale. 

Learning and Development 

Children learn and develop in different ways and at different rates. We value all areas of learning and 
development equally and understand that they are all connected.  

Characteristics of effective learning 

A key aim in the EYFS at Shire Oak is to teach children how to be confident, independent learners who are 
resilient to challenges. This is done through continuously promoting the characteristics of effective learning: 

• Playing and Exploring – finding out and exploring their environment, using their own experiences in 
play and having the confidence to try new things.  

• Active Learning – concentrating and becoming involved in activities, showing a sense of pride in their 
achievements and the ability to keep trying and overcome barriers.  

• Creating and Thinking critically – using their own ideas and thinking of different ways to do things. 

These underpin the entire curriculum and provide a strong foundation for learning and development. We 
promote the characteristics of effective learning by: 

• Using the language of learning with children as part of our daily routine e.g. explore, problem 
solving, pride.  

• Monitoring children’s learning behaviours in our observations and assessments. 

• Modelling learning behaviours by engaging playfully with children.  

• Engaging with the whole schools ‘growth mind-set’ initiative including relevant displays.  

• Seeing adults as co-constructors of knowledge who facilitate exploration rather than simply giving the 
answer. 

• Celebrating effort and determination, not just the finished product. 

 

 



Teaching and Learning Style 

Our policy on teaching and learning defines the features of effective teaching and learning in our school. 
These features apply to teaching and learning in the EYFS just as much as they do to the teaching in Key 
Stage 2.  

(See whole school teaching and learning policy) 

In the Foundation Stage all areas are delivered through a balance of adult-led and child-initiated activities. 
Children take part in daily phonics, shared reading and maths carpet times and an additional carpet time 
which could be about anything from topic to music. Reception class also have a weekly PE session in the hall 
and visit the school library weekly. Surrounding these times provision is made for extended periods of child-
initiated learning in the areas.  

Play 

“Play is essential for children’s development, building their confidence as they learn to explore, relate to others, set 
their own goals and solve problems. Children learn by leading their own play, and by taking part in play which is 

guided by adults.” 

Statutory Framework for the Early Years Foundation Stage 

Department for Education (2021) 

 

 

At Shire Oak we value child-initiated, freely chosen activities in the areas of provision, both indoors and out. 
Through play our children explore and develop learning experiences, which help them make sense of the 
world. It enables them to become independent learners as they investigate and explore their own interests 
and fascinations. Through play they practise and build up ideas, as well as consolidate skills they have learnt 
from adults. They have the opportunity to problem solve and think creatively alongside other children and 
express fears in controlled and safe situations. Play holds endless possibilities for learning and development 
and as such, the children’s day is structured to provide periods of child-initiated learning.  

Areas of Learning 

The EYFS curriculum is made up of 7 areas of learning which are split into 17 strands. In each area the Early 
Learning Goals (ELG's) define the expectations for most children to reach by the end of the EYFS. In order to 
achieve Good Level of Development (GLD) children must reach the expected level in all of the prime areas 
and the specific areas of Literacy and Maths. Initially there is a large focus on the prime areas of personal, 
social and emotional development, physical development and communication and language as these are 
fundamental to children’s development. However, at Shire Oak we aim provide a broad and balanced 
curriculum which values all children’s strengths and interests. As such, these areas are not delivered in isolation 
from the others and wherever possible we create cross curricular links to make learning engaging and 
meaningful.  

Prime areas 

Personal, Social and Emotional Development (PSED) - PSED is split into three areas: Self-Regulation, 
Managing Self and Building Relationships. Children are encouraged to form positive relationships, behave 
appropriately and have a positive view of themselves by:  

 

• Recognising that in Reception children make the friends that they will have throughout their school life so 
placing great importance on PSED at the beginning of the school year.  

• Children play games to help them learn each other’s names and talk about common interests.  

• Stories and circle times are used so children can discuss themes such as friendship and conflict and to 
support children to express their emotions.  

• Introducing the ‘Zones of Regulation’ to help children name their emotions and how to deal with them. 

• Behaviours such as sharing, turn taking and being kind are expected from children and are promoted 
using the school rules and principles. 



Physical Development is made up of Gross Motor Skills and Fine Motor Skills. 
 

• Children are encouraged to be energetic and active in our outdoor area.  

• Through using resources such as bikes and large construction they develop control in their gross motor skills.  

• They also take part in weekly PE sessions where children get changed as independently as possible and 
learn specific skills including ball skills, gymnastics and dance.  

• During PE, they also learn about why it is important to exercise and notice the effects of exercise on their 
bodies.  

• Fine motor development is encouraged through the use of malleable materials in the areas such as play-
dough and clay. In addition to this, there are fine-motor activities to encourage children to strengthen their 
pincer grip e.g. using tweezers or pegs.  

 
Communication and Language consists of Listening, Attention and Understanding and Speaking and enables 
children to express themselves clearly and with confidence.  
 

• A large focus is placed upon this area in the autumn term and for children who have English as an 
additional language.  

• Children are part of a language rich environment where phase 1 phonics activities and stories support 
children’s listening skills and vocabulary development.  

• Children also enjoy a wide range of songs, rhymes and poems to promote development in this area. 

• Across the curriculum opportunities are given for children to express their thoughts and feelings e.g. 
through talk partners or circle times.  

• Adults regularly model appropriate communication e.g. using the correct tense or adapting speech to the 
audience.  

• The classroom is set up to encourage areas for collaborative working and talk.  

• Times of the day such as snack or lunch time are used as opportunities for talk and listening. 
 

 

Specific areas  

Literacy involves the areas of Comprehension, Word Reading and Writing, where children are encouraged to 
make marks and link letters to sounds.  
 

• Children learn to read and write by following FFT phonics, a systematic, synthetic phonics programme.  

• To compliment this, children are also exposed to a wide range of fiction and non-fiction texts to 
encourage a love of reading.  

• There are a range of opportunities to read and write for a purpose when in the areas of provision e.g. 
planning constructions or making shopping lists in the home corner.  

• Children’s fine-motor development is encouraged to support development in this area so that they are 
able to use a pencil effectively and form letters correctly.  

 
Mathematics is split into Number and Numerical Patterns. Developing a strong grounding in number is essential 
so that all children develop the necessary building blocks to excel mathematically. 
 

• Children have a daily maths carpet time where particular importance is placed on counting and the 
language of maths. 

• We have a mastery approach to maths, using the White Rose Maths scheme, with additional material 
from the NCETM. 

• Children learn to count and perform simple calculations using Numicon and practical resources to support 
them. 

• There are lots of opportunities for mathematical thinking and inquiry in the areas. In particular the water 
area, mud kitchen and construction area allow for a range of mathematical explorations.  

• Children are encouraged to explore maths concepts in a practical and kinaesthetic way e.g. exploring 
numicon, action songs and rhymes or cooking.  

• Children also begin with their Maths Passports later on in Reception to support their mental maths 
development.  

 
Understanding the World- is divided into three areas termed Past and Present, People, Culture and 
Communities and The Natural World. In this area children are encouraged to talk about their families and 
notice the similarities and differences between their own and others family lives, to look at how life differed in 
the past and notice features of the natural world.  



 

• Providing artefacts from the past for the children to explore. 

• The children are encouraged to explore family life through role play e.g. in the home corner. 

• Opportunities are provided for children to talk about events in their own lives and the lives of their 
families including special events and festivals. 

• The indoor and outdoor environment is set up to encourage exploration and discovery. 

• The children’s topics will often cover areas relating to understanding the world but opportunities are also 
provided to experience and make observations of the seasons, animal life-cycles and growing.  

 
 

Expressive Arts and Design involves Creating with Materials and Being Imaginative. Children are able to 
express themselves through art, dance, music and imaginative play and explore a wide range of media and 
materials. 
 

• Children are taught specific skills relating to art, dance and music through carpet times, topic learning and 
PE. 

• The classroom is set up to provide a range of challenging resources to support development in these areas 
e.g. junk-modelling, construction, painting, drawing, clay, instruments and role- play areas. 

• Children’s creativity is valued and all forms of expression are encouraged and supported. This includes 
displaying a range of children’s art work.  

• There is a focus placed on skill development and process rather than the end product. 

• Adults model and engage playfully with children as they add a story line or narrative to their play. 

• Children’s fine-motor development is encouraged to support development in this area so that they can use 
tools (such as paint brushes or scissors) effectively. 

 

 


